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Two of the tasks of the Results Oriented Mana 
in Education (ROME) Project are the identification of compete 
the principalship from the professional literature and the 
classification of these competencies by functional areas of 
responsibility* Three considerations became criteria in class 
existing competency statements to fit project requirements: ( 
degree to which a given functional area of responsibility was 
reflected in the content of a particular stettement^ (2) the m 
administrative operation indicated by the statement, and (3) 
degree to which the statement met performance specifications. 
Statements were rewritten according to a system flowchart In 
arrive at a standardltzed form« The resulting model and classi 
system Is a three dimensional grid: seven functional areas of 
responsibility were established as one dimension; the form of 
existing competency statements yielded six administrative ope 
as a second grid component; and the third dimension is the 
conceptualization of the principalis performance of various 
competencies or competency "clusters" in relationship to grou 
persons most logically affected by performance. (Author/MLP) 



gement 
ncies of 



if ying 
1) the 

a jor 
the 

order to 
f ication 



rations 



ps of 



IHL H.O.NKb. COMPfJtMCY CLAS;i I flCAl k;N i-IuDt.L: A DL'SCRIPTION 

by Chad t.ilotl^ Jonollo Pool, and ud Poolo 
Un I varsity of Georgia 
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(Ld, Uotej Results Oriented Manciyernent In Lc* u cat Ion-ROM t.- I s d project funded 
by the Stcite of Goorcjfa.) 



General Ral ionaio for Design 

Among the tasks of Project R.O^M.t, Is the Identification of competencies 
of the pr t no I pa I sh I p from tho professional liioroture and classification of them 
by functional ejroas of responsibility. To do this It was necessary to develop 
sysfom rnodei for cidssffying existing compofency statenonts tilonc dimensions 
needed for program planning. Originally a two-d imenslona i grid was formulated 
that Included: I) the major kinds of •'oporrit JorfS", and 2) functional areas of 
responsibility that make up the principalis Job In tho scr^cols. As Identlfica* 
1 Ion and classification tasks proceeded, It became obvious that a more inclusive 
systom m.odcl was necessary. Literature reviews identified 50 available sources 
of competency statements. Examination of those lists Indicated duplication, 
variation fn use of similar terms, and a mixture of statoncnt formats, Clearly 
a defensible procedure and a model were needed to process the compilation of 
compotencfes which consisted of approximatoly 2500 to 3000 statements. The 
Initial list was reduced to approximately h^- 1 f , merely by the elimination of 
obvious duplications. However, such a list was quite unmanageable in terms of 
project goal s, 

Seven functional areas of respons i b 1 1 I i y were established as one dimension 
of a two-d imienslonot grid. in addition, the 'Vorm" of existing competency 
statements. Imp! foe that at least six administrative operations reeded to be 
delineated, and this becarrie a second grid cot^iponent. These two basic dimen- 
sions and their various combinations were used as a system for tho Initial 
classification. As the Initial list was reduced by eliminating duplication, 
statements were sorted Into grid categories and a system was developed for 
standard I ;i ing the form in which statements wore written* Because of tho wide 
variety of ways In which existing competency statements are written, the de- 
clsfof: was made to qonerato anrj classify statomonts on tho basis of their over- 
all per forn'anc e characterist ics* A distinction needed to l*o raade between com- 
petency sta + 'iment.: /written In perfonnanc e terms as opposed to existing state- 
f'ionts of know ledce or affect competencies, Compotor^cies writren In performance 
tornii*, woro preferred to those reflecting knowledge or affect concepts of com- 
petoncc. 

Three considerations became criteria ^n classifying existing competency 
statements to fit project requ I remionts : (M The degree tc which e given func- 
tional aroa of responslbl Mty was ref loctod In tho content of a particular 
statement, (1) tho riiajor adnt n i strat I ve opera f Ion Indlcate^J by the statement, 
and (3) tht) degree to which tho statement mot perforn.ance spec i f icat Ions , 

A sytiien was designed to facilltrjie tho rewr It I ng of statements found in the 
(llerature, Statem^'^ts wore rer-zr-ltien accordifio to a system f I ov;chDrt In order 
to arrive at a stano:-jrd t ^:ed forrr,, (See Tig. i) in addition, the system served 
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the purpose of loyically classifying rowrMten stotoments. To avoid problems 
with the complexifies of the language found In existing statements, a word list 
synonymous with administrative operations was generated. A set of general guide- 
lines for the loglcai class! f (cai Ion of competency statements using the R.CX.M. 
Is, of course, rofleotod In the system for rewriting and classifying competency 
statemoni-S. 

I The system for rewriting slatements and classifying them in the f^.C.C*M. 
/was applied to the reduced set of 1500 principal competencies. In cases where 
sto-^omonts could not s.-ilisfy characteristics of the syr.tem, they were rewritten 
to moot system spec i f i r^t ions. Ihls process preveivfed elimination of "content'' 
bol loved to bo important by those writing in the prof oss lonci I liierature. This ^ 
prccuss served to reduco the sot of approximately i 50C coir.pctencies to approxl- 
moVoly 315. Thus the Inlllrjl comp ! i at i on of corrpeiar.cy stdten;e(^.ts In the Mtera- 
tut"o CSOOO) was reduced by approximatoty 00%, Th.^ process resjitod In placing 
Ijruo t\«yaLors o^ corr.potency stotoMonts In some coils, e.g., planning, while other 
areas In the R.CC.M. woro haruly ropre^iontod . Thc^.o writing rtiout the corrpotency 
of :'Ahoo( administrators may be viewing certain a'.pccts viUWv, icinoring others. 

The resulting list of competency statements wos organl.^ed on the basis of: 
(I) tho level of c.oferality of a particular stat^vienf once It hr;d been identified 
with the appropri^ito n.odel cell, and (2) whether a particular statem,ont was a 
logical porformanco indicator of a n*oro generic competency oxisrlng above It. 
Iherefore, performance statements at a second or third level are not In all 
cases "fndfcators" of rcro gcnorlc statements under which I'hey are classified. 
The rewritten list also yielded general ccmpetuncy statemervis for which no per- 
formance JnJlcalors wore found In the literature, llcwover, no inference should 
be m.avje th.ot por^ornjance indicators cannot bo added to the )ij1 and one task of 
a continuation of (-rojoct f\O.M.t:. wilt Include such efforts. 

A qonora! system for storing existing compel uTi^'y statement^^ classified on 
tho basis of the K.CC.M, is being dovciopeo. This system will allow for the 
storage of existing ccmpotoncy slatoments and those added in |-ne future In the 
appropriate model cells. For instrument dovelopnent purposes, competency state- 
n.enTs In any functiorjal area and roprosentlng any Drirtlcular acimi n i stra 1 1 vc 
oporatton, or sols of these, can bo retrioved. Once complolcd, 1 he storage- 
retrieval systor has irr.p I teat ions for thoi:e Intorevved In designing Instructional 
or Iraining packogos useful for pro-service anJ h»-service Iraifilruj of building- 
levol administrators* 

Tho PX.CJ'-. concoptu-j\ \i:ec the principal's p-vrformanc^; of v^^rious com- 
potenr.5os or cor.potency "cluslers" In rolailonship to groups cf persons wst 
lo'jlcally affoclea by perform-.nco. F<oference Grou|»s represent ^'publics" with 
whic'-^ the principal interacts daily on the job^ r^Hier ttian an additional dlmen- 
sfon for cias<:Jfyinq corr.peiency statements. The shadow figure mirroring the , 
^■■.C.C.M, ioe.'Jy represents an accumularlon of evaluative i-clrds of information* 
As principals bccoro ccm-etent and perform existing competencies, consequences 
of c tormance sr:ould oe observable. For cxompic, the principal ray have ac- r v 

quired ro-i[ etonc tos In the area of Staff Pc r :3i,iir:(^! 1hf,t relate to 1 he f'rr,,\rAs- 
traMvo C^..e;rri1Icr. of Plonning. if the priiclpal i con;peion1 in this er'ea, 
tn-n -.taff vathin Ms school would IcGiC'-'.ily represent Ihe refereni group most 
dIrocMy affected ty tho performarvce of ttiis cluster of competencies. Staff 
mernunr-s ir. hfs '.chcol ^ould bo in rhe best posit icr, to ovaluoto per ^orm.ances In 
this >ireo sin^:- fh-^y ore most directly affcUod ly them. Various referent groups 
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could fiooslbly yioicJ Information <ibout exiting competency levels of principals 
in relcst lon'-ihlp to contpetenclcs of Identified and Known Importance. In this 
sense, reference groups could be surveyed to establish baseline Information about 
current levels of principal competence In relationship to competencies In the 
f<.C.C.M. 

The RX.C.M. (See Fig, 2) necessitates that sevt^ral assiumptlons be made 
about the way In which principal competencies are conceived, classified, and 
made operational. The following descriptions r^epresent some of the general 
^ assumptions of the R.C.C.M, and the competency classification system; 

(1) The model a'^isumes thai principal corr.pctenclos classified within 

• any nodel cell must be directly related to the principal's overt 

porformancG. V/hlle performance statements of competence are pre- 
ferred In any model cell, knowledge and affect competencies are 
ai;sumed, In all cases, to underlie Ihese. 

V/htie the first synthesis and rewriting competencies has been In general 
porforrnonco torms, 1ha model assumes that certain knowledge and affect competencies 

required If a particular performance Is, as a matter of fact, to occur. One 
fask for the continuation plan of Project R.O.N^E. will focus on writing and 
loontlfylncj knowledge and attitudlnal competency !::.tatement :> underlying principal 
performance in various fiK^del areas: 

(2) The rTK)de| assumes that any classIfUid competency has several 
characteristics represented by the major model dlmonsicns-- 
functlonal areas of responsibility, administrative operations, 
and the performance and subsumed knowledge-affect alm.ension. 

The model assumeu that competency stutemonts existing In ony 
single cell represent overt activities, performances, and be- 
haviors of the principal that are ciliit Ingulchablo from one 
another. Thus, the R.C.C.M. assumes that competency cells 
represent discrete performances. 

Those competency statements classified In the front, upper, rlght-hend cell, 
Indicating the operation of Collecting I nforrr^ol Ion In the area of Curriculum and 
Instruction, are different perforrrkinces than those found In other model colls. 
Discrete charactor i s t i c^-. of the model imply that the prlncipcil's overall com- 
petency is probably ber/r understood as dn acci^mu I at Ion of *'clus1ers^' of com- 
potoncios unique to particular functional areas of respons lb II 1 1y as reflected 
in various admiru strati vo operations. When a par'tlcular principal !s observed 
or evaluated, he might well be competent (n seme model celh* and net In others* 
Ttils concept of understanding principal compdenox a Mows for existing variability 
In ccmpetoncfos between particular principals In various systems and schools* Tor 
*^ f'ituro diagnostic and training purposes, this Is considered an asset of the R.CC.M. 

The rr)odel then bocorres adaptable to the particular school systems In various loca- 
tions. 

♦ 

There may be '^generic'' sets of competenclos that all principals need to 
function of f tciont I y on the job, as well as "c I usters'- of ccnipetencies requ I red 
of a particular principal In a p-irticular system that may be quite different 
than those required for other principals In other systems* Future factor analytic 
. studios are planned In order to ! dent 1 fy these. 
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(4) Tho rnodel and class! f Ica1 Ion system assumes that Identified com- 
petencies do not necessarily represent a "mirror tmage^' of the 
real world* The R.C.C.M. rather attempts to represent a system- 
atic way of classifying existing corrpetency staterr,ents In the 
professional literature and those derived from working with 
principals on the job. The "reality*' of Identified competencies 
is strongly dependent on tho future accumulation of supportive 
observational and measurement data. 

As the model fs tested and extended it would be appropriate to use It to 
I) classify additional competency statements, 2) design training modules and 
sequences of training activities, 3) design an assessment package for use with 
prlncH^als In determining competencies needed, 4) construct a competency profile 
for principals, 5) develop Instruments for needs assessment purposes In school 
districts, 6) examine scope and sequence of activities for pro-service and In- 
service programs, and 7) determine baseline Information for the purpose of de- 
veloping certification criteria for principals. 

To date the project has demonstrated the capability of Identifying, classi- 
fying, and validating competency statements for principals. The m.ethodology, 
instruments, and procedures should provide the means to greatly extend the 
dove lopmontrj I work that is being undertaken relative 1o con*petGncy based educa- 
tlona I administration. 
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